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Statement of intent
Glenaire Primary School is committed to creating an environment where exemplary
behaviour supports healthy relationships and productive learning. Everyone is expected to
maintain the highest standards of personal conduct, to accept responsibility for their
behaviour and encourage others to do the same. Our behaviour policy guides staff to teach
self-discipline not blind compliance. The development of self-regulation and skills in
restoration are at the heart of the approach. It echoes our core values of ‘The Glenaire Way’:
behaviour which results in a school community which is ‘Safe, Respectful and Ready to Learn’.
At Glenaire Primary School whilst we expect that most children are fully able to understand
the expectations set out in this policy and to accept the consequences of poor choices, we
also have some pupils with poor attachment, or who have a number of Adverse Childhood
Experiences who need a specific, trauma-informed approach to behaviour. There will always
be particular needs that exist outside the scope of the policy, and in this situation we will put
clear support in place for the child with support of their teachers, specialist staff and their
family.
Aims of the policy
•

To create a culture of exceptionally good behaviour: to support learning and healthy
social interaction

•

To ensure that all children are treated fairly, shown respect and to promote good
relationships
To ensure that adult attention is focused on good conduct and positive attitudes
To help children to be in touch with their emotions, learn to self-regulate, take control
over their behaviour, and be responsible for the consequences of it
To build a community which values kindness, care, calm and empathy for others
To promote community cohesion through improved relationships

•
•
•
•

Purpose of the policy
To provide simple, practical procedures for staff and children that:
• Recognise behavioural norms
• Positively reinforce behavioural norms
• Promote self-esteem and self-regulation
• Teach appropriate behaviour through positive interventions

2

The Glenaire Way :
1. Safe
2. Respectful
3. Ready to Learn
Support beyond the classroom:
1. Emotional Assessment and
Strategies
2. Pastoral support
3. Referral to external agencies

Ways we will recognise good choices:
Bronze, Silver and Gold Awards
VIP Awards
Kindness Awards
Spotty ticket prizes

1.
2.
3.
4.

Alternatives to exclusion:
1.
2.
3.
4.

Pastoral Support
Restorative approach
Internal exclusion
Amended timetable

Consistency in the Glenaire Way
•

Consistent language using the agreed scripted conversations and PACE Prompts

•

Consistent follow up: Ensuring ‘certainty’ for pupils whoever they are with. Teachers
taking responsibility for pupil reflections, behaviour interventions, seeking support but
never delegating or abdicating responsibility.

•

Consistent positive reinforcement: Routine procedures for reinforcing, encouraging
and celebrating appropriate behaviour.

•

Consistent and appropriate consequences: logically linked to the expectations in the
classroom as well as established structures for more serious behaviours.

•

Consistent respect from the adults: any disrespect met with calm, kind respect.

•

Consistent models of emotional control: emotional restraint that is modelled and not
just taught, teachers as role models for learning, teachers learning alongside children;
emotional regulation modelled – no drama whatever the situation

•

Consistently reinforced rituals and routines for behaviour around school: shared
expectations for routines, movement around school, systems at lunchtime

•

Consistent environment: creation of a calm environment that supports emotional
regulation: going for gold track; feelings area; zones of regulation; The Glenaire Way
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Key Expectations
Staff
•
•
•
•
•
•
•
•

Meet and greet children, with a smile and welcome. At the door for teachers, other
staff where they are, for example SLT at the gates, office staff in the office area etc.
Refer to “The Glenaire Way: Safe, Respectful, Ready to Learn”
Model positive behaviours and build relationships
Plan lessons that are fun, engage, challenge and meet the needs of all children
Be calm and give ‘take up time’ when going through the stages.
Be reflective, consider what could be put in place to support before a problem arises
Follow up every time, retain ownership and engage in reflective dialogue with children
Never ignore or walk past children who are behaving badly or fail to praise those who
are exceeding expectations

Leaders
Leaders should not deal with behaviour in isolation. Rather they stand alongside colleagues
to support, guide, model and show a unified consistency to the children. This means that staff
should never “Pass on” behaviour issues, but should use their own de-escalation skills,
restorative skills, behaviour management / interrelationship skills and repair skills; only calling
for assistance in emergencies. When an adult refers behaviour to leaders, they potentially
undermine themselves and will have less respect from children, making behaviour harder to
manage in the future. Leaders will be available to support staff, for example leading debriefing
sessions with any member of staff who would like to reflect or emotional support.
Leaders will also:
•
•
•
•
•
•

Be a visible presence around school
Celebrate staff, leaders and children whose effort goes above and beyond
expectations
Regularly share good practice
Support staff in managing children with more complex or entrenched negative
behaviours
Use behaviour data to target and assess school wide behaviour policy and practice
Regularly review provision for children who fall beyond the range of written policies

Recognition and rewards for effort
We recognise and reward children who go “over and above” our standards and expectations.
Although there are tiered awards, staff understand that a quiet word of personal praise can
be as effective as a larger, more public, award. In the same way, quality time with an adult is
often the most effective reward for positive behaviour choices for some pupils.
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The use of appropriate, specific praise in developing a positive atmosphere in the classroom
cannot be underestimated. It is the key to developing positive relationships, including with
those children who are hardest to reach. Positive relationships are the key to all interactions.
School level rewards:
1. VIP award (chosen by class teacher)
2. Kindness Award (chosen by class
support staff)
3. Spotty Tickets (awarded by
lunchtime staff)

Classroom level rewards:
1. Going for gold track display: bronze,
silver and gold awards
2. Phone calls/notes home
3. Stickers as appropriate
4. Leaf on the tree (class reward)

Managing behaviour
Engagement with learning is always the primary aim. For the vast majority of children, a gentle
reminder or nudge in the right direction is all that is needed. Although there are occasions
when it is necessary, every minute a child is out of the lesson is a minute that they are not
learning (where this is repeated behaviour, a time tracker must be put in place). Stages should
always be gone through with care and consideration, taking individual needs into account.
Praise the behaviour you want to see. Negative behaviour as an attempt to gain attention
should be noted but ignored – praise for positive behaviour at the earliest opportunity should
be given. All children must be given “take up time” in between steps. It is not possible to leap
or accelerate steps for repeated low-level disruption. It is vital that all secondary behaviour is
ignored.
Children are held responsible for their behaviour. Staff will deal with behaviour without
delegating to another member of staff. Staff will use the following stages for dealing with
poor conduct, supported by the consistent scripts (Appendix 1).
Stages

Actions

Prior to any step: Gentle encouragement; a “nudge” in the right direction, small act of
kindness
Encouragement
Stage 1:

Statement of what the adult is noticing, reminder of what is expected,
confidence it will now happen.

Reminder
Stage 2:
Refocus

A reference to the relevant element of The Glenaire Way: Safe,
respectful, ready to learn’ delivered privately to the child. The adult
makes them aware of what is expected and reminds them of a time
they were successfully safe/respectful/ready to learn
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Stage 3:
Caution and
consequence
Stage 4:
Pit Stop

Stage 5:
Time Out

Refusal/Dangerous
or Persistently
Disruptive
Behaviour

A clear verbal caution is delivered privately to the child making them
aware of their behaviour and clearly outlining the consequences if they
continue. The child has a choice to do the right thing. Adult makes sure
the child is clear about what is expected and what the consequence
will be before leaving them to decide.
The child comes for a private conversation. The Glenaire Way is
discussed with reference to the behaviour observed. The child is
offered time to make use of the feelings area and zones for regulation
tools for 5 minutes or alternatively to sit with the adult for 5 minutes
to help with self-regulation.
The child is asked to speak to the adult away from the other children.
It is explained to the child that they will need to spend time away from
the classroom to avoid disruption to theirs and others learning and/or
to help them self-regulate (child friendly language). The child is taken
to the partner class to complete their learning there until the end of
the session/appropriate period of time. On returning to class, they
should be welcomed back and settled back in, making sure they have
every chance for success. A STAR log and reflection should be
completed for this stage.
If this is a repeated pattern, there should be a risk assessment in place
as part of SEND provision. This must be followed. If no risk assessment
is in place because this is new behaviour an isolated incident, the class
TA should accompany the pupil to encourage them to a safe place.
SAFETY of all becomes the priority.
All verbal interactions should be calm, empathetic and minimal.
Dysregulation/dissociation is not improved by being hectored.
If the child calms, return to step 4 – allow longer than the usual 5
minutes if needed. If the child does not calm/the situation escalates,
send for additional support – this will generally be the HT/AHT/SENCo
depending on the day. If during PPA, the class teacher should be the
key adult assisting.
A STAR log and reflection should be completed by the teacher and
recorded on cpoms

Reflection

The Reflection process at Glenaire Primary School is a core part of
enabling children to learn from a behaviour incident and in repairing
damaged relationships. The reflection should be completed in comic
strip form as a guided conversation:


Where were you? What happened?



Who said what? What were you thinking?



What could others be thinking?



How could you solve the problem or stop this happening again?

How were people feeling?

Staff will take responsibility for reflections. Leaders will support when
requested / as appropriate.
Impact of Trauma or ACEs
6

At Glenaire Primary School we recognise that whilst for most children, the approach outlined
above is sufficient, for some children, the approach simply does not work. They have difficulty
accepting the caution and consequence approach because they do not trust the adult to
follow through. Similarly, they may avoid reflection because they are unable to identify their
feelings and triggers. This is because their previous experiences in childhood have led them
to develop ‘blocked trust’. This expresses itself in avoidance of demands and even in seeking
out negative attention. Staff dealing with avoidance can find this apparent refusal to comply
extremely challenging and may respond with ‘blocked care’. To alleviate this situation, staff
are trained to recognise when a PACE approach would be more effective. This refers to a
relational psychology approach focused on Playfulness, Acceptance, Curiosity and Empathy
(PACE). (Appendix 2)
Exclusion (see also exclusion policy)
A incident which is very severe may result in an immediate fixed term exclusion.
A decision to exclude a pupil is the sole responsibility of the Headteacher and will be taken
only:


In response to serious or persistent breaches of the school’s behaviour policy, and



If allowing the pupil to remain in school would seriously harm the education or welfare of
others

Glenaire Primary School has an inclusive ethos and a strong understanding of the potential
negative impact of exclusion on a child – including the emotional impact of feeling rejection
or shame. For this reason, alternatives to exclusion will always be explored where possible.
Working in Partnership
At Glenaire Primary school we believe all behaviour is communication. We are committed to
working in partnership with colleagues, parents/carers and specialist support in order to
reach a clear understanding of the social, emotional and mental health (SEMH) needs of
children as demonstrated by their behaviour. Children with identified SEMH needs will benefit
from the Special Educational Needs (SEND) graduated approach, have personal plans and
provision to support them and, in discussion with parents, referrals for specialist support and
guidance will be made. In all aspects of this approach, the child’s voice will be included and
valued.
This policy has close links to the Exclusion and Anti-Bullying policies.
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Appendix 1: Support Scripts
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Appendix 2: Dan Hughes’ PACE Model

Dan Hughes’ PACE Model
PACE is an approach of four personal qualities which allows adults to support a child develop
their own self-awareness, emotional intelligence and resilience. Over time, and with practice,
a child will gain strong tools to better understand and regulate their emotions. Key to this
approach is a deep respect for the child’s own experiences and their inner life. When an adult
engages in this work we provide a supported space within which children hone and develop
their own thinking skills. We help children to reflect upon, understand and then manage their
emo4ons more skilfully.
PACE stands for PLAYFULNESS, ACCEPTANCE, CURIOSITY, EMPATHY.
Playfulness – an open, ready, calm, relaxed and engaged attitude.
’When children laugh and giggle, they become less defensive and more reflective. Playfulness
can help keep it all in perspective… It can also diffuse a difficult or tense situation when the
parent (adult) has a touch of playfulness in his or her discipline.’
Acceptance – unconditionally accepting a child makes them feel secure, safe and loved
‘Actively communicating to the child that you accept the wishes, feelings, thoughts, urges,
motives and perceptions that are underneath the outward behavior. It is about accepting,
without judgment or evaluation, her inner life. The child’s inner life simply is; it is not right
or wrong. The parent (adult) may be very firm in limiting behavior while at the same time
accepting the motives for the behavior.’
Curiosity – without judgement children become aware of their inner life
‘Curiosity involves a quiet, accepting tone that conveys a simple desire to understand the child:
“What do you think was going on? What do you think that was about?”
Empathy – a sense of compassion for the child and her feelings
’The adult will stay with the child emotionally, providing comfort and support… The adult is
also communicating strength, love and commitment, with confidence that sharing the child’s
distress will not be too much. Together they will get through it.’
More informa4on can be found at https://ddpnetwork.org/about-ddp/meant-pace/

Pace can be used by any adult to validate, explore and understand children’s feelings. It is an
approach which limits shame, promotes compassion and brings a sense of mutual support,
strength and resilience. When an adult spends time and demonstrates an interest in a child’s
inner life the adult contains and regulates the child’s emotions, eventually the child will learn
to do this themselves.
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Appendix 3: The Glenaire Way (bullet points derived from staff, pupil and parent voice)

THE GLENAIRE WAY: SAFE – RESPECTFUL – READY TO LEARN
SAFE


We know how to get help from a trusted adult



We manage risks as we explore and play



We follow safety instructions



We consider others and are kind



We know mistakes help us learn



We move around sensibly

RESPECTFUL


We are proud of who we are



We treat others as we like to be treated



We have good manners



We show care for others’ ideas and belongings



We understand and value differences



We represent our school with pride

READY TO LEARN


We are prepared for our lessons



We show a positive attitude



We look, listen and focus



We respect the voice of others



We are not afraid to try new things



We see mistakes as learning – we believe we can succeed
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