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Pupil premium strategy statement      

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 

2022 academic year) funding to help improve the attainment of our disadvantaged pupils.   

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the effect that last year’s spending of pupil premium had within our school.   

School overview  
 

Detail  Data  

School name  Glenaire Primary School  

Number of pupils in school   176 

Proportion (%) of pupil premium eligible pupils  45%  

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended)  

September 2021 - 2024  

Date this statement was published  December 2021  

Date on which it will be reviewed  September 2022  

Statement authorised by    

Pupil premium lead  Jo Wilkinson  

Governor / Trustee lead  Francis Marslen-Wilson  

 
Funding overview  
 

Detail  Amount  

Pupil premium funding allocation this academic year  £114,915  

Recovery premium funding allocation this academic year  £12,035  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable)  

£0  

 
Part A: Pupil premium strategy plan  
 
Statement of intent  
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The aim at Glenaire Primary School is to provide opportunities for children to develop as independent,  
resilient, confident, successful learners with high aspirations who know how to make a positive 
contribution to their community and the wider society.  
  
We believe in providing a holistic approach to teaching and learning which helps prepare children for 
their next stage of their lives. Our curriculum embraces a wide variety of learning opportunities with a 
focus on reading as a priority skill, knowledge-rich learning and development of self-regulation, empathy 
and aspirations through the Glenaire Way: Safe, Respectful, Ready to Learn.  
  
When making decisions using pupil premium funding it is important to consider the context of the school 
and the subsequent challenges faced.  Research conducted by the EEF should then be used to support 
decisions around the usefulness of different strategies and their value to our children.  
  
Common barriers to learning for Pupil Premium children can be less support at home, weak language 
and communication skills, lack of confidence, more frequent social emotional and mental health 
challenges and attendance and punctuality issues.  There may also be complex family situations which 
prevent children from flourishing.  The challenges are varied and there is no one size fits all.  
  
Our ultimate objectives are:   

  

o Narrow the attainment gap between pupil premium and non-pupil premium children 

following the effects of Covid19.  

o For all Pupil Premium children to make or exceed nationally expected progress rates.  

o To support our children’s health and wellbeing to enable them to access learning at an 

appropriate level.   

We aim to do this through;  

o Ensure that teaching and learning opportunities meet the needs of all of the pupils 

o A carefully designed, planned and delivered bespoke curriculum   
o Nurturing support where of benefit 

o A focus on reading as the key to all other learning 
 

 

Challenges  

This details the key challenges to achievement that we have identified among our disadvantaged 

pupils.  

 

Challenge 
number  

Detail of challenge   

1  •  Many of our Pupil Premium children do not have the rich and varied life experiences 
resulting in limited vocabulary acquisition and knowledge and understanding of the world.     

2  •  Low levels of education and educational aspirations amongst families, coupled with a 
resistance to engage at early stages of needing support 

3  •  Narrowing the attainment gap across reading, writing and maths: primary focus for 
2021-22 is phonics and reading 

4 •  Complex family circumstances leading to poor routines and organisation in the home  

5 •  Poor social and emotional health and poor nutrition/clothing/basic resources 
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6 •  Attendance and persistent absence  

 

Intended outcomes   

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved.  

 

Intended outcome  Success criteria  

•  Narrow the attainment gap 
between pupil premium and non-
pupil premium children following 
the effects of Covid19.  

• The gap between Pupil Premium and Non-Pupil premium to 
have narrowed.  

• Increased number of Pupil premium children who are 
achieving ARE  

•  For all Pupil Premium children to 
make or exceed nationally 
expected progress rates.  

• Pupil premium children to make expected or more than 
expected progress in Reading, Writing and Maths.  

• Increased number of Pupil premium children who are 
achieving ARE  

• The gap between Pupil Premium and Non-Pupil premium to 
have narrowed.  

•  To support our children’s health 
and wellbeing to enable them to 
access learning at an appropriate 
level.   

• Pupil Premium children to make expected progress in 
Reading, Writing and Maths.  

• Pupil premium children to have self-regulation strategies.  

• Number of ‘star incident’ logs to decrease.  

• Zones of Regulation and Learning Powers to be embedded 
into school culture.  

•  To provide effective support for 
SEMH pupils following the long 
term effects of Covid-19.  

• Pupil premium children to have toolkit of self-regulation 

strategies.  

• To successfully engage in lessons for longer periods of time.  

• To make expected progress in Reading, Writing and Maths.    

•  To improve attendance to be in 
line with national expectation.    

• Attendance of Pupil Premium children to be in line with 
national figures. 

• The number of persistently absent PP children to decrease. 
 

 

Activity in this academic year  

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above.  

Teaching (for example, CPD, recruitment and retention)  
 
Budgeted cost: £ 38,042 (£12,000 OA funding) 
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Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

AHTs to access coaching 

through a triad approach with 

a system leader: coaching 

them to be able to coach 

teachers in their team 

 

(12,000) 

EEF guide to pupil premium – tiered approach- teaching is the 

top priority, including CPD.   

• Developing senior leaders  

• Improving teaching and learning   

3 

Class teachers to be paired 

with a yeargroup link 

colleague from another 

school, to support sharing of 

ideas, strategies and support 

raising expectations where 

necessary. 

 

(included above) 

EEF guide to pupil premium – tiered approach- teaching is the 

top priority, including CPD.   

• Improving teaching and learning 

• Increasing confidence of teachers to take risks and 

increase engagement in lessons   

2, 3 

Resources to support CPD: 

Phonics training  
National College Online – 
subject lead training 
Writing Units CPD 
Trauma Informed Practice 
Mastery Maths  
 
£2060 

EEF guide to pupil premium: 

• Phonics +5 
• Mastery approaches +5 

• Improving teaching and learning 

• Developing middle leaders 

1, 2, 3, 

Additional teaching assistant 

support in classes with high 

proportion of pupil premium, 

allowing class teachers to 

focus on QfT with rapid 

feedback for pupils 

 

£16,362 

EEF guide to pupil premium – tiered approach- teaching is the 

top priority, including CPD.   

• Improving teaching and learning 

• Feedback +6 

3 

Building cultural capital and 

broadening aspirations 

through: subsidised visits, 

visitors and experiences linked 

to curriculum x3 per year for 

84 pupils plus Y6 residential  

 

(Estimated)  £5460  

Arts Participation EEF +3 

Arts participation relates to a broad range of subjects 

including traditional fine arts, theatre, dance, poetry, and 

creative writing. It also includes teaching strategies which 

explicitly include arts elements, such as drama-based 

pedagogy. 

Some components of arts education approaches might 

include: 

 Explicit teaching of creative skills and techniques. 
 Opportunities for pupils to practice, reflect on their 

strengths and identify areas for improvement. 
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 Access to materials, equipment, extra-curricular 

activities and cultural experiences. 

Implementation of Zones of 

Regulation and Learning 

Powers throughout school as 

part of Quality First Teaching 

 

Staff Lead, Resources, CPD 

including both training and 

cover. 

£2160 

Metacognition and Self-Regulation Strategies EEF +7 

Metacognition and self-regulation strategies are most 

effective when embedded in a school’s curriculum and 

a specific subject lesson. For example, teaching metacognitive 

strategies to self-evaluate an essay in history will prove 

different to a pupil evaluating their methods for mathematical 

problem solving. 

1, 2, 3, 4, 5, 6 

  

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)   

Budgeted cost: £40,079 

 

Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

School led tutoring  

  

Target 60 pupils x 15 hours  

= £6098 of the £12,035 
recovery premium 
 
 

EEF impact +5 (1:1/small group tutoring)  

Evidence indicates that one to one tuition can be effective, 
providing approximately five additional months’ progress on 
average. Studies comparing one to one with small group 
tuition show mixed results. In some cases, one to one tuition 
has led to greater improvement, while in others tuition in 
groups of two or three has been equally or even more 
effective. The variability in findings may suggest it is the 
particular type or quality of teaching enabled by very small 
groups that is important, rather than the precise size of the 
group.  

2,3 

Academic mentor 

 

School contribution 5% of 
salary + total on costs 
(estimate) £5937 

 

(recovery premium) 

EEF impact +5 (1:1/small group tutoring)  

Evidence indicates that one to one tuition can be effective, 
providing approximately five additional months’ progress on 
average. Studies comparing one to one with small group 
tuition show mixed results. In some cases, one to one tuition 
has led to greater improvement, while in others tuition in 
groups of two or three has been equally or even more 
effective. The variability in findings may suggest it is the 
particular type or quality of teaching enabled by very small 
groups that is important, rather than the precise size of the 
group. 

2,3 

HLTA-led 1:1 reading catch-up  
(1.5 days allocated) 
 
£8028 
 

See above  3 
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Nursery Nurse delivering 

Wellcomm speech and 

language intervention 

targeted pupils in EYFS and Y1 

£20,016 

Oral Language Intervention  

EEF +6  

Oral language interventions are based on the idea that 
comprehension and reading skills benefit from explicit 
discussion of either content or processes of learning, or both, 
oral language interventions aim to support learners’ use of 
vocabulary, articulation of ideas and spoken expression.  

1,2,3  

  

Wider strategies (for example, related to attendance, behaviour, wellbeing)  

Budgeted cost: £56,782 

 

Activity  Evidence that supports this approach  Challenge 
number(s) 
addressed  

To provide inclusion support 

for identified pupils to aid 

academic, social and 

emotional development.  

1 day equivalent UPS1 teacher  

 

Social and Emotional learning  

EEF +4  

Social and emotional learning (SEL) interventions seek to 

improve pupils’ decision-making skills, interaction with others 

and their self-management of emotions, rather than focusing 

directly on the academic or cognitive elements of learning.  

2, 3, 4, 5 

Attendance support families in 

ensuring their children receive 

the best support both from 

home and school.  

 Allocation of a member of 
staff equivalent 2 days 
 
 

Parental Engagement  

EEF +4  

Remove barriers to learning through improving daily 
attendance: procedures (including first day contact & home 
visits) and targeted family support (including attendance 
panels, liaising with HT for referral to FSW, EH, penalty notice 
procedures)   

Update attendance action plan annually and run attendance 
monitoring, rewards and attendance incentives  

2, 3, 4, 6  

Crisis support: provision of 

support for parents through 

Early Help Assessment Tool, 

hardship support for food 

packages, travel costs to 

maintain good attendance, 

emotional support for 

maintaining a stable home 

 

Parental Engagement   EEF +4 
 

- more intensive programmes for families in crisis. 
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Provide Family Support 
Worker provision for a range 
of wider strategies to support: 
 
Behaviour 
Social and Emotional Learning 
Nurture support 
Parent support 
Parental engagement 
 
 

Behaviour Intervention EEF +4  

Programmes which are targeted at students with specific 
behavioural issues.  
• To overcome barriers to learning by reducing worry and 

lack of confidence.  
• To learn how to cope with difficult situations, using an 

adult for support in developing suitable coping strategies.  
• To reduce stress levels for parents concerned about how 

well their child is coping with school life.  
• Offer support and promote parental involvement.  
 

Social and Emotional learning  EEF +4  

Interventions to improve pupils’ decision-making skills, 
interaction with others and their self-management of 
emotions. 
 

Parental Engagement   EEF +4 
Parental engagement refers to teachers and schools involving 
parents in supporting their children’s academic learning. It 
includes: 

 approaches and programmes which aim to develop 
parental skills such as literacy or IT skills; 

 general approaches which encourage parents to 
support their children with, for example reading or 
homework; 

 the involvement of parents in their children’s learning 
activities; and 

 more intensive programmes for families in crisis. 

2, 3, 4, 5, 6 

Uniform allowance (84 pupils x 

£26) to support families 

getting their children ready for 

school and children’s sense of 

self-esteem and belonging. 

 

School Uniform  

Pupils from lower socioeconomic households are less likely to 

be able to afford the cost of school uniforms.   

All children are equal and present in the same uniform.  Staff 
commitment to upholding and consistently maintaining a 
uniform policy is crucial to successful implementation.  

2, 4, 5, 6 

Whole school Boxall profile 
 
 

Social and Emotional learning  

EEF +4  

Social and emotional learning (SEL) interventions seek to 
improve pupils’ decision-making skills, interaction with others 
and their self-management of emotions, rather than focusing 
directly on the academic or cognitive elements of learning. 

5 

Forest nurture for targeted 
pupils, additional to class 
forest/nature outdoor 
learning 
 
 

Outdoor Learning – EEF unclear impact with insufficient 
evidence 

 

Targeted pupils show increased wellbeing and pupil voice 
shows value to their sense of self. Includes elements of Social 
and Emotional learning EEF +4 along with health benefits 

1, 5 

  

Total budgeted cost: £  

Total  £134,903 

Teaching  £38,042 

Targeted academic support  £40,079 

Wider strategies  £56,782 
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Part B: Review of outcomes in the previous academic year  

Pupil premium strategy outcomes  

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.   

 

Early years Foundation Stage 
 

 MR SCS
A 

MFB LA U S HSC MH R W N SSM PC UT
W 

T EM
M 

BI 

On 
trac
k 

17/2
4  
71% 

17/2
4   
71% 

17/2
4  
71% 

20/2
4  
83% 

19/2 
4 
79% 

19/2
4 
79% 

22/2
4   
92% 

20/2
4  
83% 

16/2
4  
67% 

15/2
4   
63% 

16/2
4   
67% 

15/2
4  
63% 

17/2
4   
71% 

17/2
4  
71% 

23/2
4  
96% 

19/2
4   
79% 

19/2
4  
79% 

PP 7/12   
58% 

7/12    
58% 

6/12    
50% 

10/1
2  
83% 

9/12   
75% 

9/12   
75% 

10/1
2   
83% 

9/12   
75% 

8/12   
67% 

7/12   
58% 

8/12   
67% 

7/12   
58% 

8/12   
67% 

8/12   
67% 

11/1
2   
92% 

9/12   
75% 

9/12   
75% 

NPP 10/1
2  
83% 

10/1
2  
83% 

11/1
2    
92% 

10/1
2   
83% 

10/1
2  
83% 

10/1
2  
83% 

12/1
2  
100
% 

11/1
2   
92% 

8/12  
67% 

8/12  
67% 

8/12   
67% 

8/12   
67% 

9/12   
75% 

9/12   
75% 

12/1
2  
100
% 

10/1
2  
83% 

10/1
2   
83% 

Gap 25% 25% 42% 0 8% 8% 17% 17% 0 9% 0 9% 8% 8% 8% 8% 8% 

 

The class was joined towards the end of the summer term by 4 new pupils, 3 out of 4 of whom were pupil premium and had 

not attended school regularly or at all previously.  Analysis shows that the gap between disadvantaged pupils and their non-

disadvantaged peers had closed to this point, and in some areas such as Listening and Attention, Understanding, had reversed. 

With the additional pupils, this affected the gap but in most areas there was still a noticeable narrowing of the gap through the 

year and 12/17 areas had minimal gap despite the additional pupils.  
 

Key Stage One 
 

Reading EYFS 2018 KS1 2020 

% Age-related 69% 62% 

% PP ARE 45% 36% 

% NPP ARE 83% 78% 

Gap 38% 42% 

Writing EYFS 2018 KS1 2020 

% Age-related 69% 52% 

% PP ARE 45% 27% 

% NPP ARE 83% 67% 

Gap 38% 40% 

Maths EYFS 2018 KS1 2020 

% Age-related 69% 59% 

% PP ARE 45% 45% 

% NPP ARE 83% 67% 

Gap 38% 22% 

 

Reading: Expected Progress Writing: Expected progress Maths Expected Progress 

PP NPP PP NPP PP NPP 

50% 80% 20% 75% 60% 80% 

 

Data shows a significant gap remains between disadvantaged pupils and their non-disadvantaged peers. This gap has not 

closed between the end of EYFS and KS1, except in mathematics – evidence of the success of the mastery approach to learning. 

However it should also be noted that these children missed large parts of both Year 1 and Year 2 as a result of the covid-19 

pandemic and the fact that the gap has not widened further is evidence that support for pupils through online learning, 

coupled with pastoral support for pupils and parents to enable them to manage lockdown and access learning using devices 
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and internet was effective to some extent.  There is a significant gap in expected progress between disadvantaged pupils and 

their non-disadvantaged peers, which will be addressed through more precise targeting in the course of this strategy.  

 

Key Stage 2 

 

Reading KS1 2016 KS2 2020 

% Age-related 71% 75% 

% PP ARE 64% 79% 

% NPP ARE 86% 71% 

Gap 22% +8% 

Writing KS1 2016 KS2 2020 

% Age-related 75% 68% 

% PP ARE 71% 57% 

% NPP ARE 79% 79% 

Gap 8% 22% 

Maths KS1 2016 KS2 2020 

% Age-related 75% 75% 

% PP ARE 71% 71% 

% NPP ARE 79% 79% 

Gap 8% 8% 

 

Reading: Expected Progress Writing: Expected progress Maths Expected Progress 

PP NPP PP NPP PP NPP 

64% 79% 79% 71% 86% 93% 

 

In KS2 the gap has reversed in reading and remained the same in maths. It has grown significantly in writing, which school 

believe to be the impact of the pandemic and lockdowns, since many children in remote learning completed work on 

computers and had fewer opportunities to write at length.  In terms of expected progress, the gap is greatest in reading – 

possibly due to less well-developed reading habits, and reversed in writing. There is a small gap in maths.  

 

 

 

Externally provided programmes  

Please include the names of any non-DfE programmes that you purchased in the previous 
academic year. This will help the Department for Education identify which ones are popular in 
England  

Programme  Provider  

    

    

   

  


